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Abstract 
 
This research explored how the trust of students against their lecturer. This research 
used indigenous psychology approach that used open-ended survey through a 
questionnaire instrument developed by Kim (2008). Question posed was "how much 
you trust your lecturer?" as many as 188 participants who were studying at the 
psychology faculty of State Islamic University of Sultan Syarif Karim Riau participated 
in this research. Data analysis was done by using qualitative thematic analysis by 
categorizing the responses of participants based on the themes that emerged in the data 
and cross-tabulate the gender variable. Based on the results the analysis arose that the 
male and female students trusted their lecturer and factors which caused the male and 
female students and trustedtheir greater lecturer in benevolence and competence factor. 
Factor of predictability and integrity became a less important factor that influenced trust 
of students to lecturers. 
 
Keywords: trust; benevolence; competence; predictability; integrity. 
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Introduction 
Students and lecturers are in the university environment come from diverse 
backgrounds. Despite of the diversity, but there is a good relationship and suitability of 
the role and function between students and lecturers, so it will manifest good 
cooperation, mutually beneficial relationships between lecturers and students. Trust is 
the most important element that must exist in relation of students and lecturers because 
trust is the basic that is needed in social life (Igarashi, et al., 2007). 
Trust is the extent forsomeone to trust others, to feel comfort, and to believe that 
person who is believed, provide benefit for themselves (McKnight & Chervany, 2001). 
In the context of education, trust was seen as a goal and a tool for school improvement 
(Bryk & Schneider, 2002). Research on trust between lecturers and students is 
important to do, because a trust can reduce the risks and adverse possibility in learning 
process and increase the good climate in the learning (Durnford, 2010). Trust between 
lecturers and students are proven to improve academic achievement (Goddard, 
Tschannen-Moran, & Hoy, 2001), increasing the positive climate in the classroom 
(Raider-Roth, 2005), trust in the relationship between lecturers and students also have a 
unique contribution to the adjustment of learning, learning contracts, and distancing 
behavior problems on campus ( Van Petegen, Aelterman, Van Keer, &Rosseel, 2008; 
Baker, Grant, & Morlock, 2008 ). 
This research provides an overview of factors that influence the trust of students 
to lecturers. McKnight and Chervany (2001) say that trust divides into four aspects, 
namely benevolence, competence, integrity and predictability. In this research, the 
theories of McKnight & Chervany are used theoretical frame works in the analysis of 
research results. 
Literature review  
McKnight and Chervany (2001) divide aspects of trust into four, namely: 
Benevolance (kindness), show concern and care for others. In this kindness, there is 
intention to advance the common interests with concern and care for the welfare of 
others (Lewicki & Tomlinson, 2003). Competence (ability) is an important component 
of trust. Competence aspects of trust have the meaning that someone believes another 
person, because person has the ability and strength in accordance with the needs 
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(McKnight & Chervany, 2001). Competence refers to the judgment that another person 
is who believed to be capable to do the task and provide knowledge in accordance with 
standards that accomplish the standard expectations (Lewicki & Tomlinson, 2003; 
Mayer, Davis, & Schoorman, 1995). Competence also influences the strength or the 
ability to display the role (Macfarlane, 2009). Integrity is honesty behave in accordance 
with the truth and keeping promises (Macfarlane, 2009). Honesty refers to the character 
and authenticity. Trust in the university (school) has relevancy with the authenticity and 
the principles of lecturer behavior (Tschannen-Moran & Hoy, 2000; Lewicki & 
Tomlinson, 2003 ). Predictability is consistent and predictable behavior (Macfarlane, 
2009), and it occurs consistently over time (Lewicki & Tomlinson, 2003). In an 
interdependent relationship, predictability allows people who have trust in their 
relationship (Lewicki & Tomlinson, 2003). 
Methods 
The amounts of participants in this research were 188 psychology students of 
State Islamic University of Sultan Syarif Kasim Riau. Measurements in this research 
used the opened-ended questionnaire developed in trust questionnaire that is used in 
indigenous psychology research, compiled by the Center for Indigenous and Cultural 
Psychology (CICP) in the Psychology Faculty, Gadjah Mada University. 
This research used indigenous approach. Participants were asked to fill out a 
questionnaire with the question "How much do you trust your lecturer?" Then the 
participant answers were categorized in small different categories. Categorization was 
performed by the validation team that consists of lecturers of psychology faculty of 
State Islamic University of Sultan Syarif Kasim Riau and students has become an 
assistant at the Center for Indigenous and Cultural Psychology of State Islamic 
University of Sultan Syarif Kasim Riau. During the categorization process, the 
responses of participants were separated to minor categories. Then minor categories 
were validated by the validation team. Further minor categories were included in the 
four major categories of trust, namely benevolence (kindness of lecturer to student), 
competence (lecturer competence), integrity, and predictability (assessment and action 
of lecturer to student can be predicted). The steps ofcategorization were: (a). collect data 
for analysis, (b). identify themes appropriate with the relevant categories relevant to this 
research, (c). analyze category the appropriate with research topics. 
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Result 
Based on statistical analysis of the 188 participants, obtained the results 7.1% 
male students trusted to lecturer and female students at 4.8%, 38.1% male students trust 
enough in lecturer and female students at 36.3 %, 54.8% male students trusted to 
lecturer and 56.8% of female students trusted to lecturer; 0.0% of male students strongly 
trust to lecturer and students 2.1% of female students strongly trust to the lecturer. 
 
Figure 1.How much do you trust your lecturer? (The difference of male and female trust) 
 
The analysis also provides information that the male and female studentstrust to 
lecturer because the benevolence factor for (kindness) lecturer. For the male students 
are 54.83% and female students are 45.9%. The second factor is competence that 
influencestrust of students to lecturers. The male students trust the lecturer because of 
the competence is 28.6% and 42.5% of female students. The third factor is the 
predictability. Male students trust tolecturer because the predictability is 9.5% and 6.2% 
of female students. The last factor is integrity. Male students trust to lecturer because of 
the integrity 7.1% and 5.5% of female students. The data can be seen in table and figure 
below: 
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Table 1 
Trust crosstab of lecturers within gender 
Aspect of Trus Gender Total 
Male Female 
Benevolence 23 67 90 
 54.8% 45.9% 47.9% 
Integrity 3 8 11 
 7.1% 5.5% 5.9% 
Competence 12 62 74 
 28.6% 42.5% 39.4% 
Predictability 4 9 13 
 9.5% 6.2% 6.9% 
 Total 42 146 188 
 100.0% 100.0% 100.0% 
 
 
 
Figure 2. Trust crosstab of lecturer within gender 
 
Discussion 
This research found that most of female students trusted to lecturer (56.8% of 
students). Whereas the male students trusted to lecturer, as much as 38.1%, and 36.3% 
trust enough. It had meant that a lecturer was a person who could be trusted by students. 
According to Macfarlane (2009) trust of students to lecturer showed that lecturer could 
teach well. The universityis one of public service institution, where the students as 
consumers. Trust is a key component in modern management strategies in an 
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organization in a highly competitive environment (Kramer and Tyler, 1996). The high 
level of trust, intimacy, shared control between teacher and students associated with 
greater learning (Dobransky & Frymier, 2004). Trust is an important component in 
academic achievement ( Wooten & McCroskey, 1996) and it is a significant positive 
indicator of students’ academic achievement (Goddard, Tschannen-Moran, & Hoy, 
2001). Students who have a trusted relationship with the lecturer, making surethe 
lecturer listen to them and making them more actively in the learning process (Ennis & 
McCauley, 2002). Students’ trustcorrelatesto increaseself identification of students to 
the campus (Mitchell, R.,  2004 ). 
The research also found that factors that the most influence on trust was 
kindness of lecturer (benevolence). Benevolence of the trust was a person believedin 
people who were believed to care and to indicate a desire to act in accordance with the 
required (McKnight & Chervany, 2002). In this research, the high aspects of 
benevolence meant that studentstrusted to lecturer because they believed that their 
lecturer careand act in accordance with the students need. Benevolence reflected the 
special relationship between people who trustedto others, not just the people who 
weretrusted to give kindness to all people (McKnight & Chervany, 2002). In 
benevolence, there were five roles played by lecturer. So that students trusted the 
lecturer, the teacher as a parent, as expressed by some participants: "lecturer is a teacher 
where both my parents" (S1013)  "Lecturer in lieu of parents outside the family circle" 
(S1022) "Because the lecturer is the second parent to me and they might not want to fall 
into the wrong hole" (S1040) 
Lecturers would not be misleading, as expressed by some participants: "because 
they are not going to teach us bad things" (S1028).  “Because a lecture rwill not mislead 
her/his students, lecturer also wants the student/trained in order to be successful was his 
successor"(S1195).  “Because a good lecturer will never mislead the students, they must 
provide knowledge and science that aims to guide students to become better"(S1156). 
The lecturer provided the best things, as expressed by some participants, among 
others: "every lecturer will want the students succeed" (S1042) "because the lecturer is 
the figure of a teacher who always provides information. It was about the knowledge 
that I needed and a teacher may not make a fool of his disciples "(S1047) "Because the 
lecturer will provide the best for the students" (S1050). Students trusted the lecturer 
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because teacher would not mislead and give the best for the students. According to 
Igarashi, et al (2007) trust involved the cognitive processes that positive in their 
assessments to others people, trust to others would not hurt him/her and respect his/her 
rights. Furthermore, trust was defined as a form of individual trust against good 
intention of another individual or people that the intention was not to hurt her/his, 
respecting their human rights.(Yamagishi, 1998). 
Lecturer as a motivator, such some participants the following phrase: "because 
the lecturer is the inspiration for me to achieve a better future as a lecturer" (S1063).  
Lecturer is always tries to motivate his/her students. If contrary to my religion does not 
believe "(1070) "Because the lecturer wants the students capable in all areas and 
lecturers are able to motivate me" (S1088) Healthy non-formal relationships between 
lecturer and students affect personal and social integrity of the students in university. It 
relates to the fact that lecturer contact with students while on the inside and outside the 
classroom is important very much in motivating and students involvement in all aspects 
of life (Thatcher, Fridjhon & crockcroff, 2007). 
Lecturer as role model and mentor, as expressed by some participants, such as: 
"because of whatever my lecturer said to be useful for me" (S1054) "As a lecturer when 
lying, can never be a role model" (S1150) "because the lecturer would want to be an 
example for the students" (S1170) "Because the lecturer who guided me" (S1184) The 
second factor is competence. Competence can relate the good intentions with optimal 
results (Tolley, 2009). Competence is a core aspect when it wants a relationship of 
mutual trust to be effective (Tschannen-Moran & Hoy, 2000). If a person who is 
believed to show the level of competence and can account for it then the trust will 
increase (Tolley, 2009). There are three aspects of the competence; competence, 
professionalism and knowledge sources. Here are some examples of participants' 
responses about trust in competence team, professional knowledge and resources, 
"because the lecturer is highly educated people (S1002). I simply trust to lecturer, 
because they would give her/his sciences (S1002). A lecturer gives the knowledge to me 
(S1005) because he's one of the knowledge sources. (S1010) 
Trust is the extent of a person to trust others, to secure trust, and believe in a 
person who is believed to provide benefit for him/her.(Mcknight & Chervany, 2001). A 
good relationship between students and lecturer, and competence of lecturer will 
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increase the student achievement in both academic and non academic. Lecturers are able 
to provide the course material and proper instruction also proved capable of making 
students get good results (Rockoff, 2004). This research shows that the integrity and 
predictability factor becomes less critical of students’ truth to lecturers. As expressed by 
some participants: "because the lecturer is not honest with the provision of value" 
(S1006)  "I trust the only lecturer in education, because lecturer often does not reflect 
what was said" (S1027) "Because not all of lecturer can be trusted" (S1064) "Sometimes 
the lecturer is not kept his promise with what he says" (S1151). "Sometimes there are 
words and actions of lecturer look out of line" (S1206)  
Integrity is honesty behave in accordance with the truth and keeping promises 
(Macfarlane, 2009). It refers to the character of honesty and authenticity. Trust in the 
university (school) has behavior authenticity and principles of lecturer’s behavior 
(Tschannen-Moran & Hoy, 1998). Predictability is a behavior that is consistent and 
predictable (Macfarlane, 2009). In an interdependent relationship, predictability allows 
people who have faith of their relationship (Lewicki & Tomlinson, 2003). 
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